Fifty Assessment Techniques
(Based on Knight, P. 2002 Being a Teacher in Higher Education, SRHE/Open University Press)

1. Artefacts/ products, especially in fashion, design, engineering, etc.

2. Assessment as gate keeping: students gain entry to classes only on production of bullet point summaries etc.

3. Assessment banks. Students have access to a question & answer bank. They learn how to answer all of them but are assessed on a sample).

4. Assessment of work-based learning (in a variety of ways, many times, by a variety of people, for different purposes).

5. Book, website or program reviews.

6. Classroom assessment techniques. They are brief tasks that tell the teacher something about the class’s grasp of the material. (See Angelo and Cross, 1993).

7. Completing structured summaries of readings, debates etc.

8. Computer-based self-assessment.

9. Concept maps. Excellent way of seeing how students understand complex content and relationships.

10. Contribution to threaded electronic discussions.

11. Defence of lab records.

12. Design and build (similar to 2, above).

13. Dissertations and theses.

14. Electronic monitoring of web searches, program use & communications.

15. Essay writing - one 5000 word, piece (make harder/easier by varying amount of tutorial guidance, range of reading expected, novelty of the topic/problem, time available, conceptual complexity, etc.).

16. Essays writing - 2 x 2500 word pieces.

17. Exhibitions of work, posters, products. History students have curated museum exhibitions in lieu of doing a dissertation.

18. Field work and lab work assessment (traditional and well established).

19. Formative assessment of logs/journals/portfolios (when the purposes are formative, students identify areas for discussion. If summative, sampling within the logs etc. is recommended, especially if students know in advance the areas that are likely to get closest attention).

20. Games and simulations.

21. ‘General’ assessments, drawing together learning in several modules.

22. Making annotated bibliographies for next year’s students.

23. Making models (literally, in some subjects, conceptual models in others).

24. Multiple choice questions (they do not have to be only tests of information, although it is a lot quicker to write MCQs like that. See also 3, above).

25. New tests in which learners use old software/programmes/notes.

26. Objective Structured Clinical Examination (OSCE).

27. Open-book, end of course exams.

28. Orals and vivas.

29. Peer assessment. Some try to use it summatively but it’s a lot easier if done for formative purposes.

30. Performances. Vital in the assessment of competence. Note massive problems assessing complex performances fairly and reliably. Simulations sometimes possible.

31. Personal response assessments. Usually done in classes where each student has an electronic response pad. Teachers ask questions and they press a key to show their answer. Can be used for classroom assessment or test purposes.

32. Posters.

33. Production of structured logs of project/dissertation progress and reflection on it.

34. Projects.

35. ‘Real’ problem working, which involves defining ‘fuzzy’ situations, bringing some order to ill-defined issues, analysing the problem and suggesting solutions.

36. Replication of published inquiries.

37. Role-playing.

38. Self-assessment. Skill at self-evaluation is valued by many employers, which is a reason for having self-assessments. Easiest when used formatively.

39. Seminar presentations (in or out of role; with or without use of video, OHT, PowerPoint, etc.).

40. Short answer questions. (MCQs plus some explanation of the thinking: limit to 100 words per response?)

41. [Short] appraisals of target papers.

42. Small-scale research or enquiry.

43. Statements of relevance, which are short pieces of writing, 1000 words, perhaps, making claims about the relevance of a workshop, article, field observation etc. to another task or activity. 

44. Submission of claims to achievement with reference to portfolio (if this is to be summative, I suggest grading on the claim alone provided that sufficient evidence supports the claims).

45. Takeaway papers/questions/tests.

46. Terminal, unseen examinations and other individual time-constrained assignments.

47. Two part assessments. Elements of a task are formatively assessed but the final product is summatively assessed.

48. Web page creation.

49. Writing exams/tests/assessments to tutor specification.

50. Writing memoranda or journalistic summaries.
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